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Abstract: The purpose of this study was to examine the impact of the Everyday Arts for Special 
Education (EASE) program on elementary special education students’ academic achievement 
(reading and math) and social-emotional learning. EASE was a 5-year program providing 
professional development and instruction in the arts in 10 New York City special education 
schools. The program served 300 teachers and 5,334 special education students over the 5 years. 

Through the program, special education teachers learned arts-based strategies to integrate into 
their instruction. The program included: (1) professional development workshops, (2) 
collaborative classroom modeling by teaching artists, (3) on-site professional development, (4) 
classroom instruction by special education teachers and visiting teaching artists. Impact was 
investigated through a quasi-experimental design, using the New York State Alternative 
Assessment (NYSAA) and the Student Annual Needs Determination Inventory (SANDI). The 
sample used to examine academic achievement included two cohorts of 4th grade students 
(2011-12 and 2012-13). Reading outcomes (NYSAA scores) were analyzed at the end of 5th 
grade (2013 and 2014 respectively). The sample used to examine social-emotional learning 
included two cohorts of students in 2nd-4th grade (2012-13, and 2013-14). Outcomes (SANDI 
scores) were analyzed at the end of 3rd, 4th and 5th grades, respectively (in spring 2014 and 
2015). Analysis of the impact studies indicated a program effect on reading achievement and 
social-emotional learning. 

There was a substantively meaningful effect of the intervention on students’ reading skills (Effect 
Size = .42) as measured by NYSAA. There was a modest but significant effect on students’ SEL 
(Effect Size = .18) as measured by SANDI. Analysis of NYSAA math proficiency indicated 
indeterminate effects with no treatment-comparison difference (p=.97). A mixed-method study 
included weekly student assessment by participating teachers, structured observations, surveys, 
and interviews. The program was determined to have an effect on reading scores, social-
emotional learning, communication and socialization skills, and teachers’ ability to implement 
arts-based teaching methods for students with varied disabilities. The study’s findings indicate 
that arts-based activities can support the engagement and academic achievement of students with 
disabilities, when classroom instruction is combined with comprehensive teacher professional 
development and consistent visits from experienced teaching artists.
Funded by U.S. Government research grant/contract?: Yes, a Department of Education (non-
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EASE Assessment, conducted by Rob Horowitz of Arts Research, preliminary results show:

• 84 % of students were more engaged in school
• 81% of students made progress spending time on task
• 80% of students made progress following directions
• 79% of students made progress in socialization skills
• 77% of students made progress in communication skills



Dissemination and Publications in Process (To be published 2018):

i. Connecting Arts Integration to Social Emotional Learning Among Special Education Students; Rebecca Casciano, Lina
Cherfas, and Lauren Jobson-Ahmed

ii. Practitioners Reports: On Blended Professional Development Learning Models for Public School Districts; Stefanie Singer
and Lauren Jobson-Ahmed

Proposed Book Chapter
Arts Evaluation and Assessment: 
Case Studies of Program Evaluation in Schools and Communities
Publisher: Palgrave MacMillan 
Note: This proposal has been submitted but with the caveat that I’ve also submitted the other chapters and 
papers. We will have to see if they are distinct enough for separate publications. I’ll hear back from them later 
this spring

Evaluation of the Everyday Arts for Special Education (EASE) Program
Dr. Rob Horowitz

New York City’s District 75, the special education district, received an i3 grant in 2010 from the US 
Department of Education for the Everyday Arts for Special Education (EASE) program. EASE was a 5-year 
program providing professional development and instruction in the arts in 10 District 75 elementary schools, 
spread across multiple NYC sites. Instruction included activities in music, visual art, dance and drama. The 
program was implemented in collaboration with the Manhattan New Music Project and Urban Arts 
Partnership. The program served 300 teachers and 5,334 students over the five years of the grant.

The program evaluation design included two impact studies, a mixed-method and student assessment study, 
and implementation study, and case studies. The impact of the program on reading achievement and social-
emotional learning was investigated through a quasi-experimental design, using the New York State Alternative 
Assessment (NYSAA) for reading scores and the Student Annual Needs Determination Inventory (SANDI) for 
social-emotional learning. The mixed-method study included weekly student assessment by participating 
teachers, structured observations, surveys and interviews. An implementation study examined patterns of 
teacher participation through instruction logs, professional development, teaching artist visits and mentoring, 
and curriculum development. Case studies were conducted in selected sites, examining student behavior and 
progress, and teachers’ ability to implement instructional methods learned through professional development. 
Analysis included a multi-level regression model for the QEDs, extensive coding of qualitative data, and 
descriptive, correlative and regression analysis for the surveys and observation data.

Evaluation questions included: 

1. Does the program increase teachers’ ability to effectively apply multidisciplinary arts-based strategies for
students with special needs?

2. Does the program improve students’ communication and socialization skills through multidisciplinary arts
activities?

3. Does the program improve students’ arts proficiency through multidisciplinary arts activities?
4. Does the program improve students’ academic proficiency through multidisciplinary arts activities?
5. Are there different effects among different sample populations, including students on the autism spectrum,

students with cognitive disabilities, students with emotional disturbance, and students with multiple
disabilities?



WHAT HAVE WE LEARNED ABOUT EASE? 
Taking inventory of research findings 

Rebecca Casciano and Jennifer Puma 

 

Glass Frog Solutions 



EASE provides 

sustained and 

intensive PD to 

special education 

teachers. 

Students learn 

academic and 

social-emotional 

skills. 

WHAT IS EASE? 

Teachers learn to 

implement EASE 

activities and 

methods in the 

classroom. 
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GUIDING RESEARCH QUESTIONS 

#1: Is EASE a well-designed and well-implemented program? 

#2: Does EASE have its theorized impact? 

#3: Why does EASE work so well? 
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Question #1: Is EASE a well-designed and well-implemented program? 

 
Program is implemented with “fidelity” to the 

model. 

 
Program promotes (and adheres to) clearly 

defined roles for teachers and TAs. 

 
Teachers and TAs exhibit strong co-planning 

and co-teaching relationships. 

 Teachers trust TAs’ expertise. 

 
Teachers find EASE activities easy to use and 

adapt to their classrooms. 
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Question #1: Is EASE a well-designed and well-implemented program? 



Question #2: Does EASE have its theorized impact? 
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Student outcomes 

 

• Horowitz (i3) found a significant impact on SEL among special 

education students (communication, socialization, following directions, 

time on task, and engagement). 

 

• EASE teachers reported that 86% of students made progress toward 

their IEP goals because of EASE activities. 

Question #2: Does EASE have its theorized impact? 
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Question #3: Why does EASE work so well? 

Teachers 

 

• Sustained and intensive PD 

 

• Scaffolded/modeled approach 

 

• Practice! 

 

• Simple, adaptable activities 

designed to meet teachers’ 

needs 
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Teachers 

 

• Sustained and intensive PD 

 

• Scaffolded/modeled approach 

 

• Practice! 

 

• Simple, adaptable activities 

designed to meet teachers’ 

needs 

Students 

 

• EASE “essentials” 

 

• Fun, engaging activities 

 

• Multisensory learning 

 

• Activities that explicitly focus on 

building student competencies 

Question #3: Why does EASE work so well? 
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Teachers receive intensive 

professional development. 

• Workshops 

• Co-planning with 

Teaching Artists 

• In-Class Support 

Teachers integrate EASE 

activities designed to 

directly address student 

outcomes. 

Students 

have 

fun. 

Students become 

engaged. 

Students 

positively 

modify their 

behaviors so 

they can 

participate in 

the activities. 

Teachers exercise 

K.N.O.W. methodology. 

Students explore 

activities and 

materials at their 

own pace. 

Students are willing to 

participate and try new things. 

Students interact 

with their peers 

to complete the 

activities. 

Students gain feeling 

of mastery over the 

activities. 

Students 

acknowledge 

one another, 

establish eye 

contact, and 

communicate 

with each other. 

Students gain 

confidence. 

Students want to lead 

the activity. 

Students 

gain self-

control. 

Students gain 

interpersonal 

skills. 

Students gain 

leadership 

skills. 

Students show 

academic 

growth. 

Teachers see students’ 

true capabilities and adjust 

their expectations for what 

students can do. 

Students learn 

techniques for 

self-control 

during 

activities. 

Students 

practice self-

control during 

activities. 

Students act 

as leaders 

during the set 

up and 

execution of 

activities. 

Students 

engage in 

multisensory 

learning. 

Students 

learn and 

retain 

concepts. 

Students 

stay on 

task. 

Conceptual Model 

(work in progress) 
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Did students show gains on academic outcomes (based on teacher reports)? 

In AY 2016-2017, we began tracking students’ progress toward their IEP goals. Since EAN works in a variety 

of classrooms with students who have a wide range of abilities, we could not use standardized tests or other 

standardized assessments to measure progress. Rather, we asked teachers to identify a unique IEP goal, 

as well as up to ten objectives associated with that goal, and then indicate students’ progress toward 

reaching each of those objectives. Progress on each objective was measured at the end of the academic year, 

on a scale ranging from one (no change) to ten (student has completely mastered the objective). We show the 

land posts we provided for reference in Figure 4. 

Figure 4. Scale for measuring students’ progress toward objectives associated with IEP goals. 

As Table 6 shows, the average progress score across the ten objectives was a 7.0. This suggests that, on 

average, students were close to mastering the objectives. Students completely mastered (i.e., scored a ten on) 

141 of the 402 objectives tracked. 

We further asked teachers whether and how the EAN activities may have contributed to each student’s 

progress toward the above IEP goal. In year 4 of the PDAE grant, we plan to write a comprehensive paper 

(intended for dissemination) on the specific ways in which the program’s activities and methods help students 

reach their academic goals. For now, we can report that, on average, EAN helped 86 percent of the students 

in the sample (N= 159) progress toward reaching their IEP goal.  

No change

Has made 

slight 

progress 

toward 

mastering 

objective

Is on track 

to master 

objective

Is close to 

mastering 

objective

Has 

completely 

mastered 

the 

objective

1 2 3 4 5 6 7 8 9 10
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Table 6. Students’ progress toward objectives associated 

with IEP goals, as reported by teachers. Source: 2016-

2017 end-of-year student IEP tracker. 

Objective 

# students 

tracked 

Average progress 

score 

Objective 1 153 7.5 

Objective 2 134 7.0 

Objective 3 62 6.4 

Objective 4 25 5.4 

Objective 5 11 6.9 

Objective 6 8 6.8 

Objective 7 3 8.3 

Objective 8 2 8.5 

Objective 9 2 8.5 

Objective 10 2 8.5 

Total 402 7.0 

For the students that teachers reported were not helped by EASE, we report teachers’ reasons in Table 7. As 

the table suggests, the reasons provided by teachers are sometimes outside the control of the EAN program 

(e.g., low attendance). In other instances, teachers reported student behavioral issues that prevented 

participation in the EAN activities.   

Table 7. Reasons teachers provide for why EAN did not help students make progress on their IEP goals. 

Source: 2016-2017 end-of-year student IEP tracker. 

EAN has helped in single step directions with this specific student but she was not able to make any 

progress in IEP goal. This specific student is being assessed for other learning disabilities. 

I mean it is possible, but a lot of the work that we do is for immediate, concrete things. For example, 

giving an eat card to be provided with food.  

Student exhibits challenging behavior and does not participate in EAN activities. 

Student’s attendance has affected his progress. 

The student entered the classroom with this goal already met. 

Student does not show interest in academic instruction. Elopes during all activities. However, showed 

slight interest in use of instruments. 

This IEP goal has only been addressed during direct instruction times without integrating EAN activities. 

I answered NO because one day out of the clear blue, he started reading books on his own.  I know via 

EAN activities we have worked on sight words and phonic sounds but he is actually fluently reading and 

comprehending age appropriate books. 

Student does not attend to EAN activities. He tends to shy away from them. 

Student had challenging behaviors and would often act out during EAN and movement based activities. 

He engages in the dancing and singing! 

Student’s inconsistent attendance/leaving early have impacted his participation in EAN activities. 

**STUDENT HAS BEEN ABSENT DURING THE EAN SESSIONS** 
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