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Everyday Arts for Special Education (EASE) integrates standards-based arts instruction with core academic 
content – and provides educators with researched-based curriculum and strategies – to support students 
with diverse learning and behavioral needs. 

The program is designed to strengthen: 

• Teachers’ use of arts-integrated strategies to support academic, social emotional, and arts learning
for K-5 special education students.

• Students’ behavioral and academic IEP goals, particularly in the areas of ELA and Math

EASE Next is funded by a four-year, Assistance for Arts Education Development and Dissemination  
(AAEDD), grant from the US Department of Education’s Office of Innovation and Improvement and is a 
partnership between the Brooklyn North Borough Office (BNBO) and Urban Arts Partnership  
(UAP). School Administrative Staff select teachers to join the program from Brooklyn North's 7 Districts. 
UAP staff and teaching artists develop the curriculum, facilitate the workshops, and provide in-school 
collaborative mentoring and online professional development.    

EASE Program Goals 

Everyday Arts for Special Education is intended to improve teacher effectiveness through training in the use 
of arts-based teaching strategies. The program is designed to improve students’ arts skills, social-emotional 
learning, and academic achievement. 

Professional Development 
Participating teachers will learn to use arts-integrated activities to improve arts, academic, and social 
emotional learning for K-5 special education students in self-contained and inclusion classes 

Student Achievement 
Students in self-contained and inclusion classes grades K-5 will show improvement in the arts, ELA, math, 
and social-emotional learning 

Development of PD Model 
UAP will adapt and disseminate an arts-based framework to effectively support special education 
students' achievement in the arts, ELA, math, and social emotional learning, including skills necessary for 
transition from self-contained to inclusion settings. 

EASE PD Activities 

In the second year of a school’s participation in the EASE Program, co-teacher pairs from inclusion 
classrooms will participate in a version of the program tailored to ICT settings. Teachers will engage in 
workshops and receive support from Urban Arts Partnership (UAP) EASE Coaches including:   
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Cohort PD Workshops In-School Visits Webinars Evaluation 

Induction Training 
(First Year Training 
for ICT Classroom 

Teacher Pairs) 
2 Full Days 

6 Days 
(two classroom 

visits per day + a 
common planning 

meeting) 

1 One-Hour 
Webinar 

Pre and Post-
Survey 

PD Workshop Dates: 

Location: Urban Arts Partnership, 39 West 19th Street, 5th Floor (between 5th and 6th avenues) 
Time: 8:30 AM to 2:40 PM  

Teachers will be assigned to either Cohort A or B: 
• Workshop 1 (Cohort A) – Tuesday, January 7th
• Workshop 1 (Cohort B) – Wednesday, January 8th
• Workshop 2 (Cohort A) – Tuesday, February 4th

• Workshop 2 (Cohort B) – Wednesday, February 5th

In-School Visits: 

Each in-school visit with an EASE coach consists of five periods: four classroom sessions (2 per teacher) and 
a 40-minute common planning meeting with both teachers present.  Ideally the Common Planning Meeting 
will be scheduled during the first morning period followed by the four consecutive in-class sessions.  Below 
you will find the optimal schedule for coaching: 

1st Period 2nd Period 3rd Period 4th Period 5th Period 
Common Planning 

Meeting 
Teacher/Classroom A 

Visit #1 
Teacher/Classroom A 

Visit #2 
Teacher/Classroom 

B Visit #1 
Teacher/Classroom B 

Visit #2 

• As this is a PD program, if a teacher is absent, the EASE coach will not visit their class that day.
• PLEASE, avoid OT, PT, or Speech “Pull-Outs”. If students are scheduled to receive these services

during an EASE Coach visit day, have service providers “Push-In” instead.  We have had
tremendous success working with Related Service Providers and there is so much overlap in what
we do.

• PLEASE, do not schedule field trips for an EASE Coach visit day. If there are unavoidable conflicts
make sure to give the teaching artist sufficient notice (no less than 48 hours).
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Contact Us 

EASE Staff: BNFSC Staff: Glass Frog Contacts: 

Stefanie Singer  
EASE Program Director 
Phone: 858-245-1124  
stefanie@urbanarts.org 

Robert Kopiec  
Director of Special Education 
rkopiec@schools.nyc.gov  

Dr. Erica Chutuape 
Principal Investigator  
Phone: 212-729-8068 
erica@glassfrog.us 

Lindsay Tanner 
EASE Program Manager 
Phone: 703-598-7255 
lindsay@urbanarts.org 

Jennifer Raine   
Curriculum Designer   
jennifer.raine@urbanarts.org 

Michelle Ghedina  
Administrator of Special 
Education 
Mghedina@schools.nyc.gov 

Dr. Rebecca Casciano 
Co-Principal Investigator 
Phone: 1-888-609-3372 
rebecca@glassfrog.us 

Melanie Goodreaux,  
EASE Coach 
melanie@urbanarts.org 

Joan Merwyn, EASE Coach 
joan@urbanarts.org 

Nysheva-Starr, EASE Coach  
nysheva-starr@urbanarts.org 

Greg Paul, EASE Coach  
gregpaul@urbanarts.org 

Erica Rooney, EASE Coach 
erica@urbanarts.org 

Sasha Van't Hul, EASE Coach 
sasha@urbanarts.org 

Kelsey Van Ert, EASE Coach 
kelsey@urbanarts.org	

Georgia Wall, EASE Coach 
georgia@urbanarts.org	
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RULES 
ANY SYSTEM 

e.g. classroom rules

social rules 

math rules 

The teacher’s academic 
and behavioral learning 

objectives 

PLAY 
Fun, 

engagement, 

and joy – 

through the arts 

EASE activities and 
method 

+ GAME
The EASE approach 

to teaching and 

learning 

Collaborative games with 
no winners and losers, or 

anyone being “out”! 

=

4





essentials
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Know what’s important; let the rest go

Notice, use, and create learning opportunities

One thing at a time

Wait … and see what happens
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• Be clear about your goals for an activity.

• The picture you may have in your mind about how
an activity will proceed may not be the same as
how students envision it; if the activity’s goals are still
being addressed, this is okay! Let it go!

• Other than issues of safety or damage to materials,
in EASE, exploration of materials is totally fine. This
exploration could include:

o Painting with the “wrong” side of the brush
o Playing the instrument the “wrong” way
o Making the length of tape “too long”
o Putting “too much” water or paint on the paper

Know what’s important; let the rest go
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• In any activity, there can be many different learning
opportunities. You can notice and capitalize on these
as they arise in the classroom, and you can also
anticipate, plan for, and even create them when
structuring your lessons.

• Handing out supplies is an opportunity for interaction.

• Students needing and wanting supplies is an
incentive for authentic communication.

• Moving tables and chairs, or getting out and putting
away supplies: these tasks are excellent opportunities
to practice all sorts of ADL and cooperation skills.

• “Failing” is an excellent opportunity to discover how
the world works. (F.A.I.L. = First Attempts In Learning)

The tape got stuck to itself? à How can we solve
that problem?  The tower fell down? à How
interesting!  I wonder why? How can we solve the
problem?

Notice, use, and create learning opportunities

8



 
 
 
 
 

• One conversation at a time! Background noise can
be confusing and overwhelming.

• One prompter at a time! Receiving instructions from
many people at once can be confusing and
overwhelming.

• One focus at a time! Watching is an excellent form
of learning.

• One step at a time! Master the Basics before trying
more difficult variations.

One thing at a time
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• Many students with language processing issues
require time to respond to prompts.

• Before we initiate hand-over-hand assistance, we
are interested to see what initiative students will take
on their own to engage in a task.

• If a student initially rejects materials, or rejects
participation in the activity altogether, they may
come to the activity of their own accord once
others are engaged in it.

• This is a research project! We are interested to see
how students interact with these activities, so we
must give them the time and the physical space to
do so.  If, given the opportunity, their response is
minimal or absent, this is not a failure, it’s information.

Wait … and see what happens
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EASE: Everyday Arts for Special Education 
EASE Next 2019/20 

EASE: Managing Mistakes 

RISK-TAKING:	
PARTICIPATION,	

EFFORT	

Embarrassment,	
shame	

Avoidance	through	
withdrawal	or	acting	out,	
criticism	of	self	and	others	

Less	participation,	
effort,	risk-taking	

Engagement,	support	
to	self	and	others	

Positive	
self-regard	

Praise	of	effort,	
mistakes	as	part	of	
learning	process	

More	participation,	
effort,	risk-taking	

mistakes,	
“failure”	

Criticism	from	others,	
“losing”	or	being	“out”	
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EASE Classroom Modeling Protocol 

So much of learning takes place through watching and imitating! 

That’s why in EASE, adults model both leadership roles and participant roles – so students can see an activity in action. 

For example, in an activity with a leader: 

• First, an EASE Coach may start by leading, with the teacher and paraprofessional(s) modeling participation (along
with the rest of the class, as appropriate).

• Then, the teacher leads (with all others modeling participation). Then, para(s) lead, and other adults in the room
leading, as needed.

• When leadership and participation has been modeled by adults, choose the first student leaders. Pick from those
most likely to be comfortable and capable in leading the activity.

• Finally, you can choose any student who would like to lead the activity.

Use this sequence to model all activities! 

* If available

EASE Coach * Other adults: 
Paras, RSPs* 

Students 
most ready 
for success 
 

All students 
who have 
become 
ready for 
success 

Teacher 
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EASE: Everyday Arts for Special Education 
EASE Next Basic Training 2019/20 

EASE Basic Training: 

Pedagogical Progression 

 
 
 
 

 
 

A safe and supportive 
classroom environment is 
the setting that allows for 

maximum student growth. 

This is a necessary 
precondition for effective 
social emotional learning. 

Safe and Supportive 
Classroom 

Environment 
	

As a student’s sense of 
safety increases, gains in 

SEL lead to fewer 
disruptive and avoidant 

behaviors. 

This allows for greater 
focus and efforts in 
academic learning.  

Through a fun and joyful 
arts-based approach, 

students are more 
engaged in academic 

learning. 

Students behave and 
learn better in this safe, 

supportive, fun, and joyful 
classroom!  

Teachers gradually 
incorporate successful 

EASE activities and 
methods into their ongoing 

practice. 

Teachers and their 
students benefit from EASE 

long after the training 
period is completed. 

Building Social 
Emotional Skills 

 

Arts Integration 
Embedded in 

Everyday Practice 

 

Teaching 
Academics 

Through the Arts	
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The Big Brainstorm 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Communication Skills 
• Vocalization 
• Communicating needs 

and preferences 
• Choice-making 

Socialization Skills 
• Turn taking 
• Following directions 
• Self-Regulation:  

o Approaching 
challenges 

o Self-control when 
dealing with others 

o Conducting oneself 
appropriately 

Other Academic and 
Personal Behaviors 

• Engagement: form 
connections with peers 

• Collaboration Skills: able 
to work collaboratively 

 
  

The Big Brainstorm 
 

 
•  Go for lots of answers; we want quantity 
 
•  There are no good and bad answers! 

 
 

Know what’s          important! 

 The Big Brainstorm . 
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MATERIALS:  whiteboard or chart paper, markers, papers and pencils (optional) 

 
 
 
 
 

1. Define “brainstorming.” 

 

 

 

 

2. Introduce general rules for brainstorming. 
 

Note for teachers: The purpose of this game is to overcome students’ fear of risk-
taking, and to break the habit of judgement and criticism of each other. 

 

 

 

 

 

 
 

3. Choose a topic. Beginning topics should be familiar to students, with many possible 
answers. 

Sample “Basics” topics: 
• foods   • names of people they know  
• animals   • things they see in the city  
• TV shows  • items in the classroom 

 

 

 
  

The Big Brainstorm (continued) 
 

Brainstorming 
 

Brainstorming is a way for a group to come up with a lot of ideas. 

Brainstorming Rules 
 

Rule #1. We want LOTS of ideas – as many as we can think of! 

Rule #2. There are no good or bad ideas in Brainstorming. We don’t discuss 
the ideas – we just write them down and try to think of more! 

Rule #3. Unusual or even wild ideas are fine in brainstorming! 
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4. Set a goal. Choose a certain number of different ideas you would like to generate. For 
example, “Let’s brainstorm a list of 20 different foods!” 

 

• Write number a chart paper or whiteboard, leaving space to write the ideas 
next to the numbers. 

 
 
 
 
 
 

 
 
 
 
 

5. Choose a method of collecting ideas. Choose a method that will likely solicit the most 
ideas from the greatest number of people in your class, and which will work best in 
terms of balancing fun with classroom management. 

 

Methods of collecting ideas: 
• participants write ideas down on paper, which are collected and written on 

the master list by a teacher. This is anonymous. 
 

• Participants raise their hands and give their ideas verbally when called 
upon. They could instead use a different signal, such as touching their 
chin, to indicate readiness to contribute. 

 

• Participants go around in a circle, each contributing an idea or saying 
“pass.” 

 

• Participants call out ideas as they occur to them. 
 

6. Play The Big Brainstorm! 
 

• As you collect ideas, an adult writes them down on the master numbered list. 
 

*** Make sure the adults in the room contribute ideas too! *** 
Model participation and enthusiasm to build the sense of teamwork in the classroom. 

 

• Accept every idea. Put tally marks next to duplicate ideas, if they come up, to 
honor all contributors, but don’t give duplicates their own numbers. 

• Celebrate every idea! Each idea brings you closer to your goal! 

• When you reach your goal, celebrate more! 
   

The Big Brainstorm (continued) 
 

Foods 
 

  1.  11. 
  2.  12. 
  3.  13. 
  4.  14. 
  5.  15. 
  6.  16. 
  7.  17. 
  8.  18. 
  9.  19. 
 10.  20. 
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The Big Brainstorm becomes more challenging primarily by choosing topics with more 
challenging answers. 
 

Sample “Gaining Skills” topics: 
•  ways we can be kind to people  
•  objects that can be yellow 
•  things that people do in a kitchen 
•  things people could wish for if a genie gave them three wishes 
 

*** As the topics become less restrictive, the adults should be prepared to model providing 
some wild and / or creative and / or wacky ideas! *** 

 

 Model enthusiastic acceptance of all ideas! (Although you can definitely have rules about 
no inappropriate potty / sexual / violent talk, of course.) 

 

 

 
 
 
 
 

It is very challenging to offer ideas that could make us feel embarrassed, or that require more 
creativity! It’s important to work up to Expert-type topics and to create a safe and supportive 
classroom environment before attempting them. 
 

Sample “Expert” topics: 
•  ways we can move around (demonstrate; e.g. Hop, crawl, slide, etc.)  
•  things we could do with a piece of paper 
•  objects we can draw that use a circle in them 
•  different dance moves (demonstrate) 
 

 

Beat the Clock  
 

Some people really enjoy the excitement of a timed challenge  
(“Can we get X number of ideas in Y amount of time?”). 
 

For others, it makes the activity really stressful! 
 

See if a “beat the clock” challenge is enjoyable for your students! 
 

 

The Big Brainstorm (continued) 
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Brainstorming is commonly used in many academic situations already; no specific 
modifications are necessary to apply The Big Brainstorm to academic content. 
 
However, when playing academically-based brainstorming games, it is important to 
remember the important elements of The Big Brainstorm: 

 
• participation is the goal; therefore 
• accept and celebrate every idea 

 

 

Evaluation comes later: 
The purpose of brainstorming is to generate as many ideas as possible. 

Make sure that any evaluation, sorting, or selection of those ideas comes later, separate from 
the brainstorming itself. 

  

The Big Brainstorm (continued) 
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Cameras 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Communication Skills 
• Vocalization 
• Asking questions of 

others 
• Communicating needs 

and preferences 
• Choice-making 

Socialization Skills 
• Turn taking 
• Following directions 
• Self-Regulation:  

o Approaching 
challenges 

o Self-control when 
dealing with others 

o Self-reflection 
o Conducting oneself 

appropriately 

Other Academic and 
Personal Behaviors 

• Persistence: persist 
through task completion 

• Engagement: form 
connections with peers 

• Work Habits: able to 
work independently 

• Collaboration Skills: able 
to work collaboratively 

Fine Motor Skills 

 
  

Cameras 
 

•  Students can take pictures themselves, given 
proper safety precautions and modeling 

 

Know what’s          important! 

 Cameras . 
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Cameras (continued) 
 

New York State Learning Standards for the Arts 
 
Anchor Standard 1: Generate and conceptualize artistic ideas and work.  

VA:Cr1.2.1  
a) Engage collaboratively in exploration and imaginative play with materials.  

VA:Cr1.2.1 
a) Use observation and exploration in preparation for making a work of art.  

 
Anchor Standard 2: Organize and develop artistic ideas and work.  

VA:Cr2.1.1 
a) Explore uses of materials and tools to create works of art or design. 

VA:Cr1.2.1 
a) Demonstrate safe and proper procedures for using materials, tools, and 

equipment. 

VA:Cr2.3.1 
a) Create art that represents natural and constructed environments. 
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MATERIALS: iPad/tablet/phone/digital camera, printer and paper (optional), computer 

(optional), Smart Board (optional) 
 
 

CAMERA PREPARATIONS: 
• Know your camera! Make sure the adults in the room know how to use the camera, 

including how to: 
o turn device on and off 
o find camera app (if applicable) 
o take and view pictures 

▪ toggle between front and rear cameras, if applicable (for taking 
forward-facing pictures and also “selfies”) 

o take and view video clips 
• Power up: Make sure the device/battery is charged. 

 
 
 
 
 
 

Pass the camera.   

1. Safety: The first time, pass with the instructions to make eye contact and to pass 
“calmly and safely,” in order to practice proper protocol. 
 

2. Learning to operate the camera: On subsequent passes, you can add various 
instructions. 
Some classes may need more instructions about basic operations, whereas others 
may be more proficient than the adults at operating the device; adjust activities 
accordingly. 
For example:  

• “Find the camera app, then pass the device.”  
• “Aim the camera at someone, then pass the device.” 
• “Take a picture of something you can see from your seat, then pass the 

device.” 
• “Take a picture of your neighbor, then pass the device.” 
• “Take a selfie, then pass the device.” 

  

Cameras (continued) 
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PHOTO DISPLAY OPTIONS 

• Display on the device 
• Display photos on a computer or Smart Board screen 
• Print photos 

 
 

 

The following camera activities are not intended to be sequential. 
Choose the activities, and the sequence, that is most appropriate for your class. 
 

 

Take photographs of one another.  Show photos, and ask questions: 

• “Who is in this picture?” 
• “What is s/he doing?” 
• “Show _________ his/her picture.” 

 
 

Take photographs of objects. Students can choose what to photograph, or can be 
assigned a specific task (“Take a photo of the door” or “Take a photo of something 
green,” for example). 

 Show photos, and ask questions: 
• “What is this?” 
• “What color (shape, size, etc.) is it?” 
• “Where did we find this object? Can we see the real thing right now?  Where is 

it in our classroom?” 
 
 

Document a classroom activity or project. Any activity can be documented! 

• Students could be assigned the job of “Classroom Photographer” on a rotating 
basis. 

• Sequencing/”time lapse” photography 
o Students can take pictures of any activity that has recognizable steps.  
o Later, they can put the pictures in the correct order to show the sequence. 

  

Cameras (continued) 
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 Video Clips 
• Take and share video clips of staff and fellow students: In the same way that we 

share and discuss photographs, we can also share and discuss videos. 
• Curriculum review: Try video recording parts of a lesson.  The next time you return 

to that topic, play the video to start your review. 
 

 

 Identifying and Classifying, or Scavenger Hunt 
 
Use the camera to photograph various items – involve students in the actual taking of 
pictures, to the best of their abilities.   

Students can then identify, classify, sort and/or reflect on the photos. 
 
Alternatively, students can go on a “scavenger hunt” to find specific things to 
photograph (for example, find and photograph circles, or things that are blue) 
 

Examples 
Social Studies: take photos of one another, and students can identify the person they 

see in the picture 
 take a walk through the school and take photographs of people in their 

school community 
 photograph places in your neighborhood for neighborhood community 

study 

Science:    go for walks and photograph anything natural – plants, animals, rocks, 
etc. 

 take photos of various kinds of weather; start a “weather collection” 

Visual Arts: take photos of various objects, sort by color 
 

  

Cameras (continued) 
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 Sequencing 
 

Students can take pictures of any activity that has recognizable steps. Later, they can 
put the pictures in the correct order to show the sequence. 
Jumbled sequence: 
 

 
Correct sequence: 

 
 
 
 Photos for Writing and Reflecting 
 
Walk and Talk 
 

1. Take a class walk through the school or neighborhood.   
2. Students take turns photographing different things of their choosing.   
3. Back in the class, students review photos and describe what they photographed 

and why they chose that subject. Descriptions can be verbal or written. 
 
Create a Story 
Take a photo of something, and then make up a story about it. If you are studying the 
“W” words (who, what, when, where, why) you could use these as well. 
 
Compare and Contrast 
Take photos of different objects; compare and contrast them verbally or in writing. 
 
Describing Words and Poetry 
Take photos of different objects; students come up with describing words. They can then 
create poems from their describing words. 
 
Reviewing Past Lessons 
You can photograph or take video clips of important lessons. For review or reflection, 
students can refer to the photos or videos. 
  

Cameras (continued) 
 



EASE: Everyday Arts for Special Education 2019/20 
EASE Next Induction Training Workshop 1, Page 12  

 

 
 
 
 

 

Teachers’ Corner: Arts Talk 
 
Relevant Visual Arts Vocabulary 

The Relevant Elements of Visual Art 
• color 
• line 
• shape 

 

 
 
 

 
  

Cameras (continued) 
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Drop a Beat 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Communication Skills 
• Vocalization 
• Communicating needs 

and preferences 
• Choice-making 

Socialization Skills 
• Turn taking 
• Following directions 
• Self-Regulation:  

o Approaching 
challenges 

o Self-control when 
dealing with others 

o Conducting oneself 
appropriately 

Other Academic and 
Personal Behaviors 

• Engagement: form 
connections with peers 

• Collaboration Skills: able 
to work collaboratively 

 
  

Drop a Beat 
 

 
•  Participation is better than perfection! 
 
 

 

Know what’s          important! 

 Drop a Beat. 
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MATERIALS:  music player, “Drop a Beat” tracks 
 

 
 
 
“DROP A BEAT” CLASSROOM RULES AND TRANSITIONS 
 
You can choose a specific Drop a Beat track to use for reinforcing a classroom rule or for 
making a specific transition.  
 

1. Play the music: Turn on the specific “Drop a Beat” track you’ve selected for this rule 
or transition. 

2.  Chant / rap instructions: Everyone chants / raps the instructions together. This can 
happen before an activity, or during the transition if appropriate.  

Examples (to be repeated to the music): 
• “Walking feet … walking feet” 
• “Put up your hand … before you speak” 
• “Walk to the carpet, sit on my spot” 
• “Put away my pencil, clean off my desk”  

 

 
 

 
 

FAVORITES – “DROP A BEAT” STYLE  
Set up is in a circle. 

1. Decide on the topic: Choose a type of “favorite” (e.g. favorite food, TV show, color, 
book, sport, animal, etc.) 

2. Play the music: Turn on a “Drop a Beat” track. 

3.  Call and response: The first player says  

   “My favorite sport is basketball”  

 … and everyone repeats 

   “Your favorite sport is basketball”  

4.  Take turns: Continue around the circle, with each person saying their favorite. 
  

Drop a Beat (continued) 
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Participants can make up and perform longer “raps” about topics of their choosing. This 
could happen solo, in partners or small groups, or as a large group. 
 
 
 

 
 

 
In general, Drop a Beat can be used to reinforce a wide variety of academic content. 
This could range from simple repetition of short phrases or sequences to the writing of 
more complex “raps.” 
Following are a few very simple starting points. 
 
 Math 
 
Drop a Beat can be used to support math memorization; for example: 

• counting by 1s, 2s, 5s, etc. 
• repetition of math facts / number sentences / times tables 
• the qualities of geometric shapes 

 
 
 ELA 
 
Painting with Water can be used to support many aspects of written language in a 
manner that may be more novel and/or engaging for students. 

• letter sounds  
• rhyming words 
• practicing spelling words 
• parts of speech 
• opposites 
• poetry 

  

Drop a Beat (continued) 
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Go and Stop 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Communication Skills 
• Vocalization 
• Communicating needs 

and preferences 
• Choice-making 

Socialization Skills 
• Turn taking 
• Following directions 
• Leadership skills 
• Self-Regulation:  

o Approaching 
challenges 

o Self-control when 
dealing with others 

o Conducting oneself 
appropriately 

Other Academic and 
Personal Behaviors 

• Persistence: persist 
through task completion 

• Engagement: form 
connections with peers 

• Collaboration Skills: able 
to work collaboratively 

 
 
  

Gross Motor Skills Fine Motor Skills 

Go and Stop 
 

 
•  Clear, consistent prompts  
 
•  Wait for the desired outcome   

- everyone in the room goes – wait for it! 
- everyone in the room stops – wait for it! 
 

•  When posting cards, post them high enough that 
the leader’s body won’t block them 

 
 

Know what’s          important! 

 Go and Stop . 
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Go and Stop (continued) 
 

New York State Learning Standards for the Arts 
 
Anchor Standard 1: Generate and conceptualize artistic ideas and work 

MU:Cr1.1.1 
a) With limited guidance, create musical ideas (such as answering a musical 

question) for a specific purpose.  
 
Anchor Standard 2: Organize and develop artistic ideas and work 

MU:Cr2.1.1 
a) With limited guidance, demonstrate and discuss personal reasons for 

selecting musical ideas that represent expressive intent.  
b) With limited guidance, use iconic or standard notation and/or recording 

technology to document and organize musical ideas.  
 
Anchor Standard 5: Develop and refine artistic techniques and work for presentation 

MU:Pr5.1.1 
a) With limited guidance, apply personal, teacher, and peer feedback to 

refine performances.  
b) With limited guidance, use suggested strategies in rehearsal to address 

interpretive challenges of music.  
c) Respond appropriately to aural and visual cues.  

 
Anchor Standard 10: Relate and synthesize knowledge and personal experiences to 
inspire and inform artistic work. 

MU:Cn10.1.1 
a) Explore and imitate sounds found in the environment 
d) Manipulate music concepts (such as tempo, dynamics, and articulations) in 

order to express ideas.  
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MATERIALS:  Double-sided “GO” card, double-sided “STOP” card  
 

1. Choose leaders according to the EASE Classroom Modeling Protocol sheet. 

2.  The leader stands in front of the “players,” holding a “GO” card in one hand and a 
“STOP” card in the other.  

3. The leader (or teacher) chooses a sound for the players to make. 

4. The leader holds the “GO” card up, while putting the “STOP” card behind their back. 
 Add verbal prompts (“Go!” or “Stop!”) as appropriate. 
 

 
 
 
 
 
 
 
 
 

Some “sound” options: 
• clapping  • stomping feet • rubbing hands together 
• tapping desks • tapping knees • animal sounds (moo, meow, etc.) 
 

Some silent movement options (more advanced): 
• wiggling fingers • wiggling toes • shaking hands in the air 
• shrugging shoulders • nodding head • shaking head 
 

    Adaptations for Students with Physical Limitations 
 
1. Use sounds and/or movements taken from the abilities of the individual student.  

2. Teacher / paraprofessional does the sounds or actions; the student can lead by 
pointing to go or stop cards. 

3. “Go” and “Stop” can be recorded on communicators (or for a simpler version, 
just “Go” can be used).   

Go and Stop (continued) 
 

The other card is 
concealed behind 
the back, so players 
don’t see two cards 
at once 

GO! 
Each card has the same image on 
the front and the back, so the leader 
sees the same thing as the players 
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MATERIALS:   “STOP” card, body percussion cards, masking tape, pointer (optional) 
 

1. Post the cards vertically on a wall, as shown below. Instead of using the “GO” card, 
use an action card, such as “CLAP.”  

2. Point to a card. Players do what’s on that card (clap, stomp, stop, etc.). The leader 
can point to any card for any duration they choose. 

 

 

 

 
 

3. Add another card. For an advanced version, post two or more body percussion 
cards, plus the “STOP” card. Play as described above. 

 

 

 

   

 
  

Go and Stop (continued) 
 

Adaptations for Students with Physical Limitations 
 

Using communicators:  
1. Record sounds. Record sounds (clapping, stomping, etc.) on communicators. 

Place matching cards or icons on their respective communicators.  
2. Match cards, play sounds. The teacher, or a student leader, can show the student 

a second “clap” or “stomp” card. The student then matches the leader’s “clap” 
or “stomp” with the “clap” or “stomp” on the communicator. 

 

CONDUCTOR’S CHOICE (or “LEADER’S CHOICE”) 
 

• In music, the leader is called the conductor. 

• In this game, the conductor gets to choose what sounds people play, in what 
order, and for how long. It is unpredictable. 
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MATERIALS:   “STOP” card, body percussion cards, “Tricky No Sound” cards, pointer 
(optional) 

 
1. Compose with ONE type of card 

a. Choose: The leader (composer) chooses how many cards to post in a row.  

b. Post cards visibly: Post cards high on the board, or on the table.  Make sure the 
leader’s body isn’t blocking the cards. 

c. STOP card: Place a “STOP” card at the end, to indicate that the composition is 
complete. 

 
 
 

 
d. Perform: As the leader points to each card in sequence, from left to right, 

students make the sounds on the cards. 
• Slow, steady, predictable. Point to each card in a slow, steady, predictable 

manner. We’re not trying to trick anyone! 

e. Performance options: If students are able, introduce the following options (or, 
wait to introduce this concept until they have more mastery). 

 
 

• Option 1 (Easier): Students keep repeating the indicated sound (for example, 
clapping) until the next card is pointed to. 

• Option 2 (More Challenging): Students make one sound per card, i.e., four cards 
= four sounds. 

 

  

Go and Stop (continued) 
 

 COMPOSING AND READING MUSIC WITH CARDS 
 
• In this game, we write (compose) and read (play) music. 

• We write and read words from left to right, in a predictable manner. 

• We compose and play music from left to right, in a predictable manner. 
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2. Compose with TWO types of cards 
a. Choose and post: The leader (composer) chooses which cards to post in a row 

as above, but this time chooses between two types of body percussion cards. 
Place a “STOP” card at the end of the composition. 

 
 

 
 
 

b. Perform as described above.  

Decide beforehand whether you will perform using Option 1 (continuous 
sound) or Option 2 (one sound per card). 

 
3. Introduce “TRICKY NO SOUND” (blank) cards with ONE other type of card 

The blank “Tricky No Sound” card is a musical rest, where only silence is heard. 

a. Introduce “TRICKY NO SOUND”: There’s nothing on this card, so we make no 
sound! 

b. Choose and post: The leader (composer) chooses which cards to post in a row 
as above, but this time chooses between two types of body percussion cards. 
Place a “STOP” card at the end of the composition. 

 

 
 

 
c. Perform as above. Don’t forget, the leader must point to the “Tricky No Sound” 

cards too, and we must hear the silences! 

 
4. Compose with two or more types of cards, plus “TRICKY NO SOUND” cards 
 This is very advanced! 

 
  

Go and Stop (continued) 
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Basic Go and Stop + Any Activity in which Answers Are Required 
 

Once students have learned to enjoy the game of “Go and Stop,” use that pleasure to 
their educational advantage! 
 

Instead of “Going” by clapping, making movements, or playing instruments, we can 
“Go” using academic content. Because it is framed as a "go" and "stop" game, 
answering questions is more fun! 
 
 

GROUP ANSWERS 
1. Say “I’m going to ask a question, but nobody answer until I show you the “GO” 

card.” 
2. Ask the question while holding up the “STOP” card 
3. Show the “GO” card; everyone answers the question. 

Start with easier questions (“What is my name?”) until students understand the task, 
then move on to curricular questions. 

 
INDIVIDUAL ANSWERS 
Easier version→ repeat one answer (everyone answers the same question with the same 

answer) 

 
 
 
 
 
 
 
 
 
 
 
 
 

Go and Stop (continued) 
 

When I show 
you the GO 
card, tell me: 
what is 2 + 2? 

Four! 
Four! 

   … Four! 
Four! 
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INDIVIDUAL ANSWERS (continued) 
More challenging version → Questions can have different answers. 
 
 

 
 

 
 
 

 
 
 
 
 

 
 
 
 
 
 

Examples (for “Basic Go and Stop”) 
Social Skills: the "go" card means "talk to your neighbor" 

Geography:   the "go" card means "name states"  

Math: the "go" card means “count” or  "count by twos" 

ELA: the "go" card means "say words that begin with the letter B” 
 

 
  

When I show 
you the GO 
card, tell me a 
healthy food. 

Apple! Broccoli
! 

   … Turkey! Banana! 

Go and Stop (continued) 
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 ELA: Letter Sounds, Sight Words 
 

Practice letter sounds or sight words using “go and stop” games. 
 

      
 
 
 
 
 
 
 

 Math: Making Musical Patterns 
 
(from Composing and Reading Music)  
Make and play patterns using the Body Percussion cards. Make sure you have enough 
copies of each type of card to make a repeated pattern! 
 

 
 
 

Just for fun – did you know that in music, a pattern that repeats over and over is called 
an ostinato (os-ti-NAH-toh)? 

 
  

Go and Stop (continued) 
 

Repeat “Buh … buh … buh” when the 
leader points to the “B”; stop when 
the leader points to the “Stop” card 

Repeat “the” or “and” when the 
leader points to these cards; stop when 
the leader points to the “Stop” card 
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Teachers’ Corner: Arts Talk 
 
Relevant Music Vocabulary 

Conductor: the person who leads the musicians 
Composer: the person who creates a sequence of music symbols that can be 
played in the future 
Composing: creating a sequence of music symbols that can be played in the 
future 
Improvising: playing music that you make up as you go along 

 

 
 

 

 

 
 
 

 
 

 

  

Go and Stop (continued) 
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Painting with Water 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Communication Skills 
• Eye contact 
• Appropriate manners  
• Communicating needs 

and preferences 
• Choice-making 

Socialization Skills 
• Turn taking 
• Personal boundaries 
• Following directions 
• Raising hands to speak 
• Leadership skills 
• Self-Regulation:  

o Approaching 
challenges 

o Self-control when 
dealing with others 

o Conducting oneself 
appropriately 

Other Academic and 
Personal Behaviors 

• Engagement: form 
connections with peers 

• Work Habits: able to 
work independently 

• Collaboration Skills: able 
to work collaboratively 

Fine Motor Skills 
 

  

Painting with Water 
 

Know what’s          important! 

 Painting with Water . 

• Share materials 
 
•  Process, not product 
  -  this need not be a picture “of” anything 
 
•  Encourage exploration of materials 
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New York State Learning Standards for the Arts 
 
Anchor Standard 1: Generate and conceptualize artistic ideas and work.  

VA:Cr1.2.1  
b) Engage collaboratively in exploration and imaginative play with materials.  

VA:Cr1.2.1 
b) Use observation and exploration in preparation for making a work of art.  

 
Anchor Standard 2: Organize and develop artistic ideas and work.  

VA:Cr2.1.1 
b) Explore uses of materials and tools to create works of art or design. 

VA:Cr1.2.1 
b) Demonstrate safe and proper procedures for using materials, tools, and 

equipment. 

 

 

 

 
 

Painting with Water (continued) 
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MATERIALS:  Construction paper (dark colors work best), thin or medium paintbrushes, 

containers for water (not cups; they tip easily and students may take this as a 
cue to drink it!), paper towels 

 
 

1. Group students in pairs. Ideally, the paired students should be sitting across from 
each other. 

 
2. Offer each pair construction paper. Each pair gets one paper to share. If students 

can navigate making a choice with their partner, let them choose between two or 
three colors. 

 
3. Explore paintbrushes.  

• Offer each student a paintbrush. 
• Model exploring your paintbrush, and allow students to explore theirs. They 

can feel the bristles, “paint” their hands, etc. 
 

4. Offer each pair one water container; pour a TINY amount of water. Put water in 
containers the students can dip their brushes into.  

 
5. “Paint” with water on the paper. Notice what happens when the water goes on the 

paper, and when it dries.  
• Hold papers up to the light, or put them against a window. 

 
6. Rotate paper: At some point in the process, have students rotate their paper so they 

are painting on a different part of it, where their partner may have been painting. 
Some students will need to be prepped in advance for this part!  

 

 

  Adaptations for Students with Physical Limitations 
 
1. If students cannot hold brushes, they can “paint” with wet fingers.  Brushes can 

also be affixed to hands, elbows, or even shoes. 

2. Teacher / paraprofessionals can “paint” the students’ hands with water. 

3. Teacher / paraprofessionals can use a spray bottle to spray water on the hands, 
or “mist” it in the air so that droplets fall gently on the student’s face. 

Painting with Water (continued) 
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 ELA 
 
Painting with Water can be used to support many aspects of written language in a 
manner that may be more novel and/or engaging for students. 

• letter recognition / sounds 
• letter writing 
• reading words: sight words, rhyming words, word families etc. 
• practicing spelling words 
• practicing vocabulary words 
• parts of speech 
• opposites 

 

Practice word families by writing the last letters in marker (e.g. “AT”) but painting the first 
letter(s) with water (e.g. “H”); when the first letter fades, another can be painted in its 
place (e.g. “C”). 
 
 
 Math 
 
Painting with Water can be used to support many aspects of math in a manner that may 
be more novel and/or engaging for students. 

• number recognition  
• number writing 
• recognizing and/or creating shapes 
• adding or subtracting using graphic images (for example, adding groups of dots 

or lines) 
• practicing solving equations / number sentences 

 
 
  

Painting with Water (continued) 
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Teachers’ Corner: Arts Talk 
 
Relevant Visual Arts Vocabulary 

Abstract Art: art that does not attempt to represent a person, place, or thing 
The Relevant Elements of Visual Art 

• color 
• line 
• shape 

 
  

Painting with Water (continued) 
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Picture Perfect 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Communication Skills 
• Eye contact 
• Vocalization 
• Asking questions of 

others 
• Appropriate manners  
• Conversational turn-

taking 
• Choice-making 

Socialization Skills 
• Turn taking 
• Personal boundaries 
• Following directions 
• Leadership skills 
• Self-Regulation:  

o Approaching 
challenges 

o Self-control when 
dealing with others 

o Self-reflection 
o Conducting oneself 

appropriately 

Other Academic and 
Personal Behaviors 

• Persistence: persist 
through task completion 

• Engagement: form 
connections with peers 

• Collaboration Skills: able 
to work collaboratively 

Gross Motor Skills 

 
  

•  Choose pictures that are appropriately challenging 
for your students’ abilities. 

 

Know what’s          important! 

 Picture Perfect . 

Picture Perfect 
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Picture Perfect (continued) 
 

New York State Learning Standards for the Arts 
 
Anchor Standard 1: Generate and conceptualize artistic ideas and work. 
TH:Cr1.1.1  

a) Propose potential choices that characters could make in a guided drama 
experience. 

c) Identify ways in which gestures and movement may be used to create or 
retell a story in a guided drama experience. 

 

 

Anchor Standard 3: Refine and complete artistic work.  
TH:Cr3.1.1  

c) Collaborate to imagine multiple representations of a single object in a 
guided drama experience.  

 

 

Anchor Standard 1: Generate and conceptualize artistic ideas and work.  
VA:Cr1.2.1  

c) Engage collaboratively in exploration and imaginative play with materials.  

VA:Cr1.2.1 
c) Use observation and exploration in preparation for making a work of art.  
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MATERIALS:  Camera and a way to display photos, OR photos of people cut out from 

magazines or printed from the internet 
 
 
 
 
 
 
 
 
 
SINGLE SUBJECT 
 

1. Collect photographs of people in various poses (one person per photo).  

• Find photos or take them yourself. You can gather photographs from 
magazines or the internet, or you can take pictures of teachers or students in 
the class in various poses. This can be done with students during class, or by the 
teacher outside of class time. 

• One person: Each photo should have only one person in it. 

• Poses: The person in the photo should be posing in an interesting way that students 
can recreate (no photos of Olympic gymnasts in action, for example!). 

 
 

2. Recreate a photo. Choose one photo at a time to recreate. Participants look at the 
photo and try to pose their bodies in the same position as the person in it. 

• Smartboard or other large screen, or large printed photo: If everyone is able to 
see the photo at the same time, everyone can recreate the pose at the same 
time, as a group activity. 

• Small screen, camera, or small printed photo: Students take turns looking at 
the photo and then recreating the pose. 

 
 

3. Take comparison photo (optional). Take a photograph of the participant(s) posing; 
then compare the second photo to the original to see how closely they replicated 
it. 

  

Picture Perfect (continued) 
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MULTIPLE SUBJECTS 
 

1. Collect photographs of people in various poses (2-4 people per photo).  
• Find photos or take them yourself. You can gather photographs from 

magazines or the internet, or you can take pictures of teachers or students in 
the class in various poses. This can be done with students during class, or by the 
teacher outside of class time. 

• Two to four people: You will need photos with two to four people in them. The 
more people in the photo, the more difficult the activity! 

• Levels: Try to find or create photos with people at different “levels” – i.e., standing, 
sitting, lying down, etc. These will be more interesting to recreate. 

 
 

2. Recreate a photo.  
• Choose the same number of participants as there are people in the selected 

photo. 

• Depending on the level of the participants, you may need different prompting 
options, including the following (listed from easiest to most difficult): 

o teacher helps to arrange participants to match the photograph 
o another student or students help participants to match the photograph 
o participants figure out for themselves how to match the photograph 

 
3. Take comparison photo (optional). Take a photograph of the participant(s) posing; 

then compare the second photo to the original to see how closely they replicated 
it. 

 
 
  

Picture Perfect (continued) 
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NON-HUMAN SUBJECTS 
 
In this activity, students use their bodies and/or faces to imitate pictures of things other than 
human beings. 
 
This activity is therefore more abstract and therefore challenging.  
The level of difficulty can be adjusted by careful selection of pictures. 
 

1. Collect or take pictures of non-human subjects. Be sure to select pictures that are 
not too abstract/difficult for students to replicate, depending on the students’ level.  

• Pictures can include 

o drawn or painted characters (such as cartoons or book illustrations) 
o animals 
o inanimate objects (before selecting, try to imagine whether the object 

could be replicated by someone’s body) 
o emoticons or drawings of faces showing different facial expressions 

 
2. Recreate a picture. This can be done in the same manner as the “Single Subject” 

and “Multiple Subjects” activities. 
• Participants use their bodies to represent the characters, animals, or inanimate 

objects in the picture. 

 
3. Guessing Game 

• A participant or group of participants secretly choose a picture from a selection 
of pictures, and then attempt to replicate it. 

• The remaining participants look at the selection of pictures and try to guess which 
one is being recreated. 

 

  

Picture Perfect (continued) 
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Through the basic strategies and procedures outlined above, participants can use their 
bodies to recreate pictures taken from a variety of curricular sources. 
 
Remember to choose pictures that are at an appropriate level for your students.  
Following is a review of the guidelines for selecting pictures: 
 

• Master the Basics First: Single Subject 
• Gaining Skills: Multiple Subjects 
• Expert Students Only: Non-Human Subjects 

 
 
 

Examples 
Math: take pictures of math problems depicted with manipulatives; recreate 

 those pictures with bodies 
 analog clocks 
 geometric shapes 

ELA: pictures from a picture book 
 letters 

Social Studies: community workers 
 important moments in history 
 people from other cultures 
 families 

Visual Arts:    famous paintings and other works of art  

Emotional Literacy: pictures of people expressing different emotions 

Music:    famous composers 
 people playing instruments  

Science:    weather 
 animals  
 

 
  

Picture Perfect (continued) 
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Teachers’ Corner: Arts Talk 
 
Relevant Theater Vocabulary 

Tableau: a still image made with actors’ bodies 
 

Relevant Dance/Theater Vocabulary 
Level: the height in space at which a dancer’s or an actor’s body is placed (for 
example, high, medium, low) 
 

 

 
 

 

 

  

Picture Perfect (continued) 
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Rituals 

 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

Communication Skills 
• Eye contact 
• Vocalization 
• Asking questions of 

others 
• Appropriate manners  
• Conversational turn-

taking 
• Communicating needs 

and preferences 
• Choice-making 

Socialization Skills 
• Turn taking 
• Personal boundaries 
• Following directions 
• Leadership skills 
• Self-Regulation:  

o Self-control when 
dealing with others 

o Conducting oneself 
appropriately 

Other Academic and 
Personal Behaviors 

• Engagement: form 
connections with peers 

• Collaboration Skills: able 
to work collaboratively 

Gross Motor Skills 

 

 

  

Rituals 
 

•  Connect with one another; create community 
 
•  Improve classroom management through fun 

activities 
 

Know what’s          important! 

 Rituals . 
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GREETING RITUAL 

MATERIALS: Music player, “Greeting Ritual” music 

Variation 1: Group Greeting (works well for younger/emerging/non-verbal students) 
1. Play “Greeting Ritual Music.” Students and adults sit in a circle, and the leader 

stands inside the circle. 
 
2. Offer hands to a student. While making eye contact, the 

leader puts their hands out, palms up, toward a student, 
and sways back and forth to the music. Students will usually 
take the leader’s hands. However, the leader should offer  
their hands even if a student does not initially take them; often a student will 
respond later on. 
 

3. Greet the student. Everyone sings or chants, “Hello, (student’s name)” and repeats 
with the music.  

 
4.  Repeat with each person in the circle. Don’t forget to greet the adults too! 
 
5. Students lead with adults and their peers. Eventually, students may lead this activity. 

 

Variation 2: Communal Check-In (works well for older students) 
1. Set up and play music as in Variation 1.  

2. Offer hands, shake hands, or high five. A surprising number of students really enjoy 
holding hands as outlined in Variation 1, even if they are older. However, other 
options are handshakes or high-fives. 

 

 

3.  Greet and question. While making eye contact, greet the student and ask them a 
question. Some questions could be: 

• How are you today? 
• What did you eat for breakfast this morning? 
• What is your favorite toy? 
• What did you do this weekend? 

 The student answers. This can end the exchange, or the leader may ask more 
questions, or the students may ask a question to the leader in return. 

4. Repeat with each person in the circle. Don’t forget to greet the adults too! 
 
5. Students lead with adults and their peers. Eventually, students may lead this activity. 

  

Rituals (continued) 
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“GETTING ATTENTION” RITUALS (A Grab Bag of Ideas) 
 
 
 
 
 
 
 
 
 
 
 

1. Call and response (teachers call, students respond) 
• “Hip hip…”  – “Hooray!” 
• “2, 4 …” – “6, 8!” 
• "One two three, eyes on me!" – "One ... two ... eyes on you!" 

 
 

2. “If you can hear my voice … clap one time!” Continue with other instructions until 
everyone is invested and has joined in. 
 

→ TIP!  Start with sounds, as this will help get attention, and move to silent 
activities, as this will help them focus on your voice. 
 

→ TIP!  As more students participate, lower the volume of your voice so they 
have to be quieter in order to hear the instructions. The last instruction 
before moving on can be to say “Shhh.” 
 

Instruction ideas: If you can hear my voice … 
• say "whee” (“banana,” “sunshine,” “wonderful” etc.)  
• quack like a duck (and other animal sounds) 
• touch your nose (ear/elbow etc.)  
• look at the ceiling (floor/door/window/me etc.) 

 
3. “10 … 9 … 8 … 7 … 6 … 5 … 4 … 3 … 2  … 1 … 0”    

Start with a loud voice and both hands upraised in the air, get quieter and lower 
hands as you get closer to zero. 
 

4. Starting silently, hold hands over head and wiggle fingers. Wait until the class joins 
you, then switch to a different movement that the class also follows.  
 

5. “Ready … set … FOCUS!” Teach students “focus position”: 
• hands in front of belly with fingertips touched together 
• eyes on the leader 
• listening for the “Focus Sound” (of silence) 

 

Rituals (continued) 
 

 

1. Practice, and make it fun! Successful “Getting Attention” rituals 
feel like games, making compliance a pleasure rather than an 
obligation.  
 

2. Doing is easier than NOT doing. Asking students to stop moving or 
stop talking will always be more difficult than giving them 
something to say (and to stop saying), and giving them a specific 
physical action to perform. 
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TRANSITION RITUALS (A Grab Bag of Ideas) 
 
 
 
 
 

1. Go and Stop  
a) “When I say ‘Go’ we’re going to line up at the door, but when I say ‘Stop,’ 

you have to freeze and wait until I say ‘Go’ again.” 
 

b) Timed – With timer or counting: “When I say ‘Go,’ you have 20 seconds to 
line up. 20 … 19… 18 …” 
 

 

2. Transition music: Choose a particular musical cue for transitions.  
For example, when the music is played, students dance over to sit on the rug. 

• You can choose different cues for different activities; for example, one song 
for lining up, one song for putting backpacks away, etc. 
 

3. Chanting:  
a) While keeping a beat, create a short, rhythmic chant that describes what 

you’re doing. Everyone repeats the chant together while performing the 
action.  

• For example,  “Get your workbook - and a pencil.   
      Get your workbook - and a pencil.” 

 
b) Call and response: While keeping a beat, call out a direction in a rhythmic 

way. Students repeat the direction back, while following the direction.  
• [Teacher] “Everybody stand up!” [Response] “Everybody stand up!” 

[repeat call and response until everyone is standing] 
• [Teacher] “Walk to the rug!” [Response] “Walk to the rug!” [repeat] 
• [Teacher] “Everybody sit down!” [Response] “Everybody sit down!” 

 
4. “Point / Jump” game: Practice this game, and once students know how to play, at 

the end, substitute instructions for the actions you need them to take. 
 

   Examples: 
 

Leader’s Instruction Players’ actions 
“Point!” Say “POINT!” and point to another person in the room 
“Jump!” Say “JUMP!” and jump in the air 
“Look at the floor!” Say “LOOK AT THE FLOOR!” and look at the floor 
“Touch your ear!” Say “TOUCH MY EAR!” and touch ear 
“Wiggle your fingers!” Say “WIGGLE MY FINGERS!” and wiggle fingers 
“Stand up!” Say “STAND UP!” and stand up 
“Put your book away!” Say “PUT MY BOOK AWAY!” and put book away 

  

Rituals (continued) 
 

 

Modeling is very important. Make sure that paraprofessionals and 
other adults in the room are responding along with the students. 
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CALMING RITUAL 
 
MATERIALS: Music player, calm instrumental music (with no singing) 

Set-up 

1. Turn off the lights. This helps to signal a different, more calm, mood in the classroom. 
 

2. Play calm music with no singing, only instruments. 
 
3.  Students sit at their desks or on the floor. Choose the place where it’s easiest for 

them to be calm. 
 

Ritual 
 

1. Inhale through the nose, raise hands. 
 

• Hold both hands out, palms down. 
• As you slowly breathe in through your nose, raise your arms. 
 

2. Exhale with a long “shhhhh” sound.  
 

• As you slowly breathe out, saying “shhhhhh,” lower your arms. 
 

3. Repeat three times, or as desired.  
 

4. Sit and quietly listen to the music, as desired. Sometimes students want to close 
their eyes and/or put their heads down on their desk.  

 
 

  

Rituals (continued) 
 

 

Once students have experience with this calming ritual, the 
breathing part of it (Ritual Steps 1 and 2) can be used “on the spot” 
to help a student who is becoming agitated.  
 

Everyone, including that student, can participate in taking a few of 
these calming breaths. This can help slow things down, interrupt 
escalation, and aid self-regulation (for students and adults alike!). 
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GOODBYE RITUAL (A Grab Bag of Ideas) 
 
 
 
 
 
 

1. Choose a Goodbye Song 
Find a song to play at the end of the day that leaves everyone with a good 
feeling. 

• This could be a song that everyone sings together 
• The song could play while students are gathering their things to go home. 

 
 

2. Gratitude and Appreciation 
Tell each student one thing you enjoyed about them that day. It’s often nice to do 
this while sitting in a circle. 

• Students can also say things they enjoyed about the day, and with 
practice, can express gratitude and appreciation for you and their peers. 
 

3. “Students’ Choice” Goodbye: Handshake, High Five, or Fist Bump 
As each student leaves, give them the option of a handshake, a high five, or a fist 
bump. 

 

Rituals (continued) 
 

 

Choose or create an end-of-the-day Goodbye Ritual that feels 
authentic to you and your classroom. 
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